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Executive Summary 
 
This report provides an overview of a project to design a university-wide Students as Partners 
Program at The University of Queensland (UQ). The design project was instigated and supported by 
the UQ Student Strategy, which recommended that UQ “develop a university-wide initiative that 
partners students with teaching staff, researchers and industry, positions student representation 
through all levels of the University’s governance structures and creates a culture of shared 
responsibility” (The University of Queensland, 2016, p.12).  
 
A UQ Students as Partners Steering Group, comprised of both student and staff representatives, 
recommended designing and piloting a program in 2017 for implementation in 2018. The steering 
group recommended that the design of the program, UQ Students Partners, should be collaborative – 
taking a partnership approach to engage students and staff in the process. 
 
The design project, co-lead by a student and a staff member, recruited 51 students and staff 
members to contribute to designing and piloting UQ Student Partners. Participants were organised 
into 11 partnership pilot projects. All pilot teams partnered students with staff to contribute to 
various aspects of UQ Student Partners design process, embedding the ethos of partnership from the 
outset.  
 
This report introduces students as partners and the UQ institutional context, and details the design 
project. Each pilot produced a case study that features at the end of this document to illustrate the 
breadth of work undertaken through this project.  
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Introduction 
 
‘Students as partners’ is an approach to student engagement that reconceptualises student and staff 
relationships within the university sector. Students as partners encourages a closer dialogue and 
collaboration between staff and students around teaching and learning practices and the student 
experience. This encourages a way of thinking and doing in higher education that re-positions 
students and staff as active collaborators in the diverse processes of teaching and learning – 
empowering students to be actively engaged in, and share the responsibility for, their own education. 
 
Universities traditionally engage with students by listening to the ‘student voice’: asking students for 
their perspectives via surveys or course evaluations. Students as partners moves beyond student 
perspectives as a source of data, to actively engaging students in the design, delivery, evaluation, 
decision-making, and enhancement of teaching and learning (Cook-Sather, Bovill, & Felten, 2014; 
Healey, Flint, & Harrington, 2014). Students as partners positions both students and staff as having 
different but equally valuable expertise to contribute to university processes (Bovill, Cook-Sather, & 
Felten, 2011; Cook-Sather et al., 2014). 
 
Students as partners practices are diverse: students (at any level) and staff (professional, academic, 
casual, or permanent) can engage in partnership across diverse settings; within or outside of 
curricula; between individuals, small groups, or large cohorts; in courses (also known as modules or 
units); among institutions and student unions or societies; on governance committees; or across 
entire programs of study (Mercer-Mapstone et al., 2017). 
 
The founding rationale for embedding students as partners across multiple levels of UQ is that there 
is inherent and untapped value, creativity, and innovation that comes from actively engaging students 
across all aspects of teaching and learning – including design, delivery, evaluation, and governance. 
Engaging students as active partners with a deep knowledge of, and responsibility for, their own 
learning is particularly important in the complex external careers environment where graduates need 
to be equipped with transferrable skillsets that extend beyond disciplinary content knowledge 
(Matthews, 2016). 
 
There is a growing body of international literature on students as partners, which reflects the 
increasing momentum of ‘radical collegiality’ in university contexts around the world (Fielding 1999). 
Universities in the UK and North America have longer histories of partnership, with many universities 
incorporating sustainable partnership practices into university structures (Lees et al., 2016). Relative 
to these contexts, Australia’s culture of partnership is nascent. Australian universities have typically 
encouraged ‘student voice’ to inform governance and learning practices, but this has not yet evolved 
into a university-wide program (or culture) of meaningful and productive student-staff partnerships. 
 
Institutional context  
 
UQ is a large research-intensive university consistently ranked in the top 100 of global universities 
(Times Higher Education World University Rankings, QS World University Rankings). There are 
approximately 51,000 students (70% undergraduate, 30% graduate) with 25% of the student body 
made up of international students. UQ has a long history of seeking student feedback through course 
evaluations and curriculum design surveys, and there are many existing pockets of partnership within 
the university. UQ aims to provide institutional support for these existing practices, to encourage 
further partnerships across all university spaces, and to enhance the quality and authenticity of 
student-staff partnerships by designing and implementing a UQ-wide students as partners program 
(UQ Student Partners).  
 
UQ Student Partners will aim to embed partnership across multiple levels of the university. UQ is 
poised to become one of the first universities in Australia to develop a comprehensive, large-scale 
approach to and support framework for student-staff partnerships through this university-wide 
program.  
 
The following sections detail the collaborative approach UQ took to designing UQ Student Partners.  
 
Student Strategy & Governance  
 
The UQ Student Strategy 2016-2020 aims to “offer a signature student experience that will change 
the way higher education is imagined”. One of the core ways to achieve this ambition is to adopt and 
embed a ‘students as partners’ approach to enhancing and transforming diverse aspects of teaching 
and learning across the university. The UQ Student Strategy recommends that UQ “develop a 
university-wide initiative that partners students with teaching staff, researchers and industry, 
positions student representation through all levels of the University’s governance structures and 
creates a culture of shared responsibility” (The University of Queensland, 2016, p.12).  
 
A UQ Students as Partners Steering Group was formed at the beginning of 2017—one of six steering 
groups tasked with overseeing the implementation of the UQ Student Strategy—with the purpose of 
outlining how the university could embed students as partners into the university structure. The 
steering group was comprised of approximately 30 students and staff from across the university, and 
recommended the design of a sustainable, university-wide students as partners program that will be 
accessible to all students and staff.  
 
UQ Student Partners Design Project  
 
UQ Student Partners Design Project aimed to design an inclusive, far-reaching and sustainable 
partnership program at UQ that aligned with the values of the UQ Student Strategy. The design 
project was conducted in the latter half of 2017 with the intention to implement the program across 
UQ in 2018. To enact partnership from the outset, the design project was conducted as a partnership 
between the student and staff co-leads and the student and staff pilot participants. 
 
Structure 
 
The Students as Partners Steering Group agreed that 11 pilot projects should be established to: 
• contribute to designing UQ Student Partners; 
• develop resources for the implementation of the program in 2018; and 
• to exhibit models of partnership that could authentically inform the design of UQ Student 
Partners.    
 
Student and Staff Participants  
 
The 11 pilots engaged 29 students and 22 staff partners overall. Staff participants were from 
academic and professional roles, and came from diverse areas across the university. The student 
participants were equally as diverse, representing various disciplines, nationalities, and 
undergraduate and graduate areas of study. The 11 pilots were coordinated by the student and staff 
co-leads of the design project—Aimee Clarke (staff) and Lucy Mercer-Mapstone (student).   
 
Recruitment  
 
The student partners (known as Student Fellows) were recruited to the pilots by advertising the 
positions to over 800 students who had previously shown interest in related opportunities by applying 
for other university programs. Approximately 10 applications per Student Fellow position were 
received, indicating strong interest in the students as partners program from students. The Student 
Fellows were selected based on their enthusiasm for the position, their interest in shaping teaching 
and learning at UQ, and their sincere desire to contribute to re-shaping staff and student relationships 
at UQ. Student Fellows received a scholarship to support their participation.  
 
The 22 staff partners were recruited to the pilots through expressions of interest and through 
personal connections identifying areas of expertise – such as the recruitment of known students as 
partners ‘advocates’ within the staff body. Staff committed their time as part of their workload, or as 
additional voluntary time.  
 
Training and support 
 
Student and staff partners attended an induction delivered by the program design co-leads. The 
induction was an introduction to partnership as well as fellow team members, and an opportunity to 
outline project details and expectations before commencing the project. A second workshop was held 
in the middle of their participation that encouraged reflective practice and reconnection with the 
broader aims of the design project. A final workshop was available to students to support them in 
connecting their partnership experience with employability attributes and opportunities.  
 
All partners were offered support throughout their participation by the program co-leads, through 
emails, attendance at meetings, and individual support.  
 
Pilot details  
 
The 11 pilot projects contributed either directly to designing aspects of the program, or indirectly by 
trialling partnership activities in the UQ context. The list of pilots and areas of focus are outlined in 
Table 1.  
 
Table 1. Details on the 11 students as partners pilots that contributed to designing and informing the design of UQ 
Student Partners 
Pilot Focus Student 
partners 
Staff 
partners 
Pilot Outcomes 
Pilots that directly contributed to or designed aspects of UQ Student Partners 
Mechanisms for incentivising and 
rewarding student-staff partnership 
at UQ 
2 4 Literature review of best practice; review of 
existing recognition mechanisms at UQ; 
recommendations for incentivising staff/student 
participation in program 
Audit of student engagement on UQ 
teaching and learning-related 
committees 
5 4 Literature review of best practice; full audit of 
student engagement on UQ teaching and 
learning-related committees; recommendations 
for student representation on teaching and 
learning committees for the governance stream 
of the program 
Designing students as teaching and 
learning consultants  
2 3 Literature review of best practice; proposed 
structure of consultant stream; design supporting 
resources for stream implementation 
 Evaluation 
 
Two means of evaluating the processes and outcomes of this project were implemented. The first was 
survey evaluations conducted by Pilot 9 – a summary of the findings of which is provided below. The 
second was case studies compiled by each pilot team – see below.  
 
Findings of Partnership Evaluation 
Data was collected through two rounds of mixed-methods surveys, the first at the midpoint of the 
projects in September and the second on completion of the pilots in November. Of the 51 
participants in the ten pilot projects evaluated, 30 (59%) individuals filled in at least one of the 
surveys; 24 (47%) responded to the first survey, 19 (37%) to the second, with 13 (25.5%) completing 
both surveys.  
 
Overall satisfaction 
The final average rating given by participants for their overall satisfaction with their project 
experience was 3.58 out of 4. 
 
Project Experience 
Participants were asked to rate their experience of working in partnership during and after 
completion of their projects. Measures related to sense of empowerment; trust and respect; and 
engagement and involvement. While the average response was positive in all measures, with most 
Developing and implementing the 
Students as Partners Community of 
Practice 
1 2 Literature review of best practice; proposed 
structure of community of practice stream; 
implement and evaluate first meetings of the 
community of practice 
Design process for UQ Student 
Partners and designing students as 
learning and teaching fellows 
2 1 Manage UQ Student Partners program design 
project; proposed structure for student fellows 
stream; design supporting resources for stream 
implementation 
Evaluation of 2017 students as 
partners pilots 
2 3 Evaluate the processes of the 2017 pilots; 
recommendations for ongoing evaluation of UQ 
Student Partners; produce of evaluation tools 
Designing student representative 
training resources 
4 3 Strategy for supporting student participation on 
UQ teaching and learning-related committees; 
creation of resources; recommendations for 
further resources   
Developing a communications 
strategy for UQ Student Partners 
4 2 2017-19 Communications Strategy for Students 
as Partners at UQ 
Pilots that trialled different partnership activities  
Communicating the UQ Student 
Strategy 
1 1 Produce monthly Student Strategy Spotlights 
from August-November to communicate the 
activities of the student strategy to the broader 
UQ community 
 
Co-creation and evaluation of 
digitalising materials in a 
communication course 
6 2 Co-creation and evaluation of digitalising 
materials in a communication course 
Explicitly embedding communication 
skills in a compulsory 1st year 
science course 
1 1 Develop resources and make recommendations 
for the introduction of communication skills to be 
taught in a first-year science course  
participants agreeing that their experience was positive, there was an improvement over the life cycle 
of the projects, as shown in the below Figure 1.    
 
Figure 1. Changes in student and staff partners perceptions of working partnership  
 
 
Benefits and Challenges 
Benefits of students as partners (SaP) 
The following themes emerged from respondents’ comments regarding the benefits of working in 
partnership with staff and students: 
• Diversity of perspectives and strengths 
• Accurate representation of the student experience 
• Deep and stimulating learning outcomes 
• Inspiration from student enthusiasm and energy 
• Collaborative, engaged community 
• Supportive context 
• Developing friendships and mentor relationships 
• Understanding time pressures of academic staff  
• Understanding of university governance and policies 
• More relevant curriculum 
• Building of confidence 
In relation to improving learning, respondents indicated their involvement in SaP activities taught 
them the importance of: 
• Face-to-face communication 
• Emotional intelligence 
• Valuing diversity 
0 1 2 3 4
I am actively engaged with the project.
I have made meaningful contributions to the project.
I feel my work is valued by my partners.
Engagement and Involvement:
I feel comfortable communicating my opinions in the group.
I feel my opinions are valued in this group.
I am able to engage in open and honest discussions within
my team.
My opinions are treated with respect and fairness.
Trust and Respect:
I feel comfortable taking the lead in the project.
I feel comfortable following either a student or a staff
leader.
I feel the group is based on equal partnerships.
Leadership was appropriately distributed within the project
team
Empowerment:
Survey 2 Survey 1
• Metacognitive learning 
Participating in SaP has improved participants’ sense of belonging to the university by: 
• Connecting staff with students  
• Understanding what happens behind-the-scenes 
• Recognising individuals’ prior contributions and interests 
• Breaking down institutional-based stereotypes 
• Increasing understanding of the student experience 
• Increasing sense of agency and ability to contribute to change 
Participating in SaP has improved participants’ employability through: 
• Multi-disciplinary teamwork 
• Project management skills 
• Access to new networks 
• Educational research skills 
• Practicing applying for jobs 
• Using new technologies 
• Evaluation skills 
• Communication and interpersonal skills 
• Initiative and enterprise skills 
• Self-management and planning skills 
• Leadership skills 
• Stress management 
 
Challenges of SaP 
The key challenges faced by respondents during the projects included: 
• Time management 
• Competing commitments, timetables and priorities 
• Staff indifference or resistance 
• Inflexibility of systems and policies 
• Maintaining momentum  
• Maintaining effective communication 
• Establishing group dynamic and equitable partnership 
• Managing dominant personalities 
• Learning new technologies 
• Managing power imbalance between staff and students 
 
This evaluation also measured factors to do with the administrative side of this project which, for 
brevity, are not reported here but available upon request. Based on all findings, the Pilot 9 team 
made the following recommendations. 
 
Recommendations 
Based on these results, the following is recommended for future implementation of SaP at UQ: 
1. Allow more time for teams to form as a partnership prior to commencing work on project 
outputs. 
2. Allow longer timeframes or increase resourcing for projects. 
3. Include out-of-semester time for projects to facilitate increased student participation. 
4. Make time commitments and project expectations explicit at time of advertising projects. 
5. Communication with Schools and Faculties involved in projects regarding expectations. 
6. Reduce additional (to direct project output needs) reporting requirements.  
7. Better screening of student skills and interests to align to project needs.  
8. Allow more flexible hours and remuneration schedules for student scholarships. 
9. Consider other mechanisms for incentivising SaP. 
10. Develop staff incentive scheme to support and acknowledge SaP activities. 
11. Encourage greater collaboration between projects of similar types or locale. 
 
  
Case Studies 
 
As a way of reporting on and capturing the exemplary work of the pilots, each pilot team produced a 
case study on their efforts. Each of these case studies is included below. Additionally, each pilot team 
produced outputs relevant to their own focus and work – as articulated in the case studies. All case 
studies have been jointly authored by student and staff partners.  
 
Partnership Case Study 1: Incentivising and rewarding student-staff partnership at UQ 
 
Thomas Bott, Student, Humanities and Social Sciences 
Julie Duck, Executive Dean, Humanities and Social Sciences 
Ellen Dearden, Project Manager, Welcome & Induction Project, Humanities and Social Sciences 
Sarah Ritchie, Project Officer, Student Strategy, Institute for Teaching and Learning Innovation 
Georgia Sullivan, Student, Business, Economics & Law 
Dino Willox, Director, UQ Advantage Office, Student Employability Centre 
Andrew Woodrick, Project Officer - Volunteering Coordinator, Student Employability Centre 
 
Overview 
Project: Investigate student and staff recognition mechanisms to incentivise collaboration between 
students and staff 
 
Aims 
This project aimed to: 
● Investigate international best practice for recognising students and staff working in 
partnership 
● Investigate existing student and staff recognition mechanisms at UQ 
● Provide recommendations for translation of those findings to inform the Students as Partners 
program design, with appropriate options specific to each of the four streams 
● Produce fact sheets of student and staff recognition options that are no/low cost and 
moderate cost 
 
Methods 
Student partners conducted a literature review to determine international best practice for 
recognising students and staff working in partnership. Staff partners identified existing formal 
recognition mechanisms for staff via an online search. The available data were reviewed and, via a 
group brainstorming process, recommendations for rewards and incentives were put forward for the 
four streams of Students as Partners: Teaching Consultants, Project Fellows, Student Representatives 
and Community of Practice. 
 
Learning 
Our team learned that working in a Students as Partners project is challenging, as per the challenges 
outlined at the induction. Our project team was challenged by: 
● Participants’ limited time for the project work 
● Senior staff have limited availability so think best how to use their time 
● Unclear roles and responsibilities at the outset 
● Failure to create an authentic partnership at the outset - staff taking a directive role 
● Failure to develop a set of shared expectations about how to work together 
 
Our learnings for future projects: 
● Spend more time at the beginning talking about the project  
● Discuss roles, responsibilities, capacity and limitations at the beginning 
● Meet more regularly, talk more! 
● Check in on roles, responsibilities, capacity and limitations regularly. 
● Evaluate up front if there are sufficient resources (time/staff) available to do the project 
● Seek external help earlier if things aren’t working out. 
 
 
Outcomes 
● Met and worked with a great team of people 
● Literature review of Incentivising Students as Partners for Students and Staff - International 
perspective and scan of formal UQ rewards and incentives available to staff 
● Recommendations for Incentivising Students as Partners for students and staff 
 
Contacts 
Andrew Woodrick, a.woodrick@uq.edu.au 
Sarah Ritchie, s.ritchie@uq.edu.au 
 
  
Partnership Case Study 2: Audit of Student Engagement on UQ Teaching and Learning-
related Committees: Case Study 
 
Tahlia Baumann, Associate Professor Peter Cabot, Dr Eimear Enright, Nathalie Farah, Hazel Javier, 
Caelan Rafferty, Dr Dino Willox and Jenny Yum 
 
Overview 
 
The objective of the Students as Partners (SaP) program at the University of Queensland (UQ) is to 
harness student and staff creativity through collaborative partnerships to enhance teaching and 
learning outcomes. To achieve the enhancement of teaching and learning outcomes, student 
engagement with Teaching and Learning (T&L) Committees was the focus of this project. 
 
Given its importance, an audit of student engagement on these committees was undertaken as a 
fundamental first step. It is fundamental as it identifies areas of good and lacking practice, thereby 
informing recommendations moving forward for stronger partnership in the future. The audit was 
supplemented by a literature review to examine the procedures of other domestic and international 
institutions for application at UQ. 
 
Aims 
 
There were several aims of the project which included: 
• identification of T&L and other related committees to audit for student engagement; 
• Production of a matrix summarising each Faculty’s student representation program, coupled 
with the integration of outcomes from the 2016 Teaching and Learning Governance Project 
Proposal; 
• Recommendations for the design of UQ Student Partners; 
• Provision of findings for Pilot 5 concerning the development of student representation 
training resources for staff and students. 
 
Methods 
 
The main task of the project centred on an audit of School T&L Committees and other related 
committees around the University. This audit extended upon a pilot project (Enright, ITaLI Fellowship, 
2017) undertaken within the Faculty of Health and Behavioural Sciences that sought to examine their 
student representation mechanisms and drew on methods and tools developed through that pilot.  
 
To begin the audit, each of the student partners identified a faculty with which they were affiliated. 
The students contacted the appropriate T&L chairs via email in each School and asked them to 
respond to a series of questions, either in person or via an electronic survey. The questions focused 
on student engagement and participation and remained the same regardless of the method chosen 
by the T&L chairs. The feedback generated through the questions was then collated and placed into a 
matrix for analysis. Though not required, some student partners attended T&L meetings to gather 
further information. An email was also sent to the Associate Dean (Academic) (ADA) of each Faculty 
to ascertain whether there were any Faculty mechanisms through which student representatives 
were recruited. 
 
Though not the primary task, the literature review remained a key component of the project. The 
scope of the review was on student engagement and participation. The findings were then compared 
against general UQ practices. 
 
The recommendations section was informed by the audit, the literature review and the analysis of 
findings. Drawing on these three outputs, best practices were devised for the level of student 
representation on T&L Committees, training requirements, support, and recognition, among others. 
 
Learning 
 
As a team, we found that a functional and successful partnership arises when students and 
professional staff equally contribute to the program, thereby creating a shared responsibility 
framework. Moreover, sharing insights and skills, and listening respectfully with each other helped 
the team to work effectively and efficiently. 
 
The primary challenges the group faced were; (i) communication; and (ii) time constraints.  
 
Maintaining efficient communication within a large group was difficult. To combat this issue, our 
group sought to meet every week face-to-face to delegate tasks and set key action items. However, 
for a large majority of the week, the students utilised Facebook while the staff predominately used 
email and Blackboard to share updates. While these do have their drawbacks, this appeared effective.  
 
Our time constraint issues arose as all fellows were undertaking full-time work and study loads on top 
of the project, resulting in some partners being unable to contribute in the short-term. This was 
mitigated somewhat through having a large and diverse group from a range of faculties. In addition, 
effective delegation the group to continue making progress every week. 
 
Outcomes 
 
Within the literature review, it emerged unequivocally that student engagement and representation 
is a positive force for change which engenders a broad array of learning and cultural improvements in 
the wider community. Moreover, the papers did not give any indication as to how best to operate a 
partnership program, highlighting the fact that such a program must be tailored to the individual 
university. This allows UQ to flexibly develop a program which engages in genuine and unique 
partnership. 
 
From the audit, it emerged that the University’s approach to student engagement was largely 
variable, yet some similarities emerged in approach. Albeit, no School provided formal training for 
their student representatives. A number of Schools also provided little to no incentives for student 
partners. The biggest difference emerged in the recruitment processes of some Schools. Some 
utilised their associated student society whilst others found engaged students via email or word-of-
mouth advertising. This variability, while a hindrance in most cases, does illustrate that flexibility in 
the process is permissible and in general, wanted. 
 
However, while the program has the capacity to remain flexible, it must maintain a certain fixed 
structure else confusion arise within the University; a position was reinforced by the literature. 
Importantly, a standard structure for student representation on T&L Committees and other related 
committees is vital for consistency and longevity where traditional hierarchical systems dominate. 
Once traditional practices are replaced by partnership approaches, a more flexible method can be 
used. Nevertheless, the final structure must accommodate the various Schools in the University. 
 
These findings were used to inform Pilot Project Five concerning the creation of training resources for 
both staff and students. 
 
Contacts 
 
Please contact the following people for more information about the project: 
 
Tahlia Baumann tahlia.baumann@uq.net.au  
Peter Cabot p.cabot@uq.edu.au +614 02 144 030 
Eimear Enright e.enright@uq.edu.au  +614 06 922 655 
Nathalie Farah nathalie.farah@uq.net.au +614 12 099 854 
Hazel Javier hazel.javier@uq.net.au +614 03 487 521 
Caelan Rafferty caelan.rafferty@uq.net.au +614 20 553 831 
Jenny Yum wai.yum1@uq.edu.au +614 31 678 000  
 
 
  
Partnership Case Study 3: Designing students as teaching and learning consultants 
 
Dr Eimear Enright, Helen He, Lucy Mercer-Mapstone, Dr Allyson Mutch, Catherine Sherwood 
 
Overview 
This project was initiated with a view to understanding how students at UQ might be engaged in 
meaningful ways in enhancing teaching and learning. Based on an initial review of the literature and a 
small pilot undertaken on pedagogical consultancy in the Health and Behavioural Sciences Faculty 
(Enright et al, 2017), it was deemed necessary and timely to consider what this initiative might look 
like at an institution-wide scale as part of UQ Student Partners program design.  
 
Aims 
This project aimed to: 
• Develop partnerships among a team of students and staff 
• Review international best practice on students as pedagogical consultants 
• Outline pedagogical consultant practices at UQ 
• Draw on UQ examples and international best practice to design a pedagogical consultants 
program for UQ as part of the proposed students as partners program 
 
Methods 
For the first half of the project, we met as a group every fortnight for an hour. For the second half of 
the project, we scheduled two hour meetings, although these became more sporadic as the semester 
drew on. 
• We began by reviewing literature on student consultancy in higher education. We compiled 
all relevant articles into a ‘literature table’ and used this table to assist us in producing the 
first component of our project, a literature review. During the meetings held in this research 
and writing period, we had general discussions about the project and ensured everyone was 
on the same page (at the beginning, a fair amount of clarification was needed with regards to 
the project aims and goals). At the end of each meeting, we assigned tasks to each team 
member with the deadline being the next meeting. We went away and worked independently 
on our assigned tasks. When we came back together, we collectively reviewed everyone’s 
work/discussed their progress. This process worked well until we got to the meaty parts of 
the project, at which point we had to change our approach.  
• Working out the logistics of our student consultancy program required two hour meetings in 
which we discussed and produced project outputs as a group. Our earlier meetings had been 
held at a coffee shop, but the nature of these meetings required us to relocate to a room 
specifically designed for group work (small and intimate, walls you could write on, mounted 
monitor displaying a laptop screen). The logistics meetings required a lot of focus and debate. 
We worked systematically through the program, discussed points of contention where they 
arose and mapped out our solutions. At the end of each meeting, more tasks were assigned 
to each team member, but this was restricted to tasks that could be done individually. As the 
project progressed, the focus became more on meetings and collaboration than it did on 
independent work.  
 
Learning 
• Need to acknowledge that all partners coming to the table arrive from different backgrounds, 
understandings, and ways of working - need to make space for people to come to a shared 
understanding together which can be hard when project timelines are tight 
• Good to create an environment where people feel comfortable raising discomfort (e.g. with 
process or direction of the project) 
• Partnership is a learning process. You won’t always ‘get it right’ - but that’s ok 
• Partnership should be viewed as a mindset or sensibility, not a formula. Successful 
partnerships are based more on relationships than on systems. It’s important to be aware of 
the difference between the time-bound project you are all working on and the partnership 
itself, which provides the basic infrastructure for and the relationship to deliver the project. 
 
Outcomes 
The overarching purpose and outcome of this project was to create a vision for the implementation of 
an institutional-wide student-consultancy program at the University of Queensland by modelling 
existing international programs and tailoring them to fit within UQ’s context. To this end, the team 
has compiled an extensive literature review on student-consultancy programs across universities in 
the US, UK, Canada, Australia and Hong Kong. The literature review includes individual case studies 
that explore the efficacy, scalability and cost associated with each model, but also reports more 
generally on the notable challenges of implementing such a program, and suggests some potential 
solutions. Drawing on lessons from the literature, the team has developed an actionable plan for 
implementing a soft-launch of the UQ Student Learning Experts program. The plan outlines the 
specifics of the model, including the expected time commitment from students and staff, a timeline 
for rolling out the program in Semester 1, 2018, as well as an accompanying budget that specifies the 
various program-associated costs and remuneration for students and administrative staff. In addition, 
the team has also created a portfolio of resources to assist with implementation. Specifically, these 
include expressions of interest forms for students and staff, selection criteria and guidelines for 
partnership. It is anticipated that these resources will be further developed and refined by the team in 
2018.  
 
Contact 
Dr Eimear Enright e.enright@uq.edu.au  
Helen He wenzhu.he@uq.edu.au  
Lucy Mercer-Mapstone: l.mercermapstone@uq.edu.au  
Dr Allyson Mutch a.mutch@sph.uq.edu.au  
Catherine Sherwood catherine.sherwood@uq.edu.au  
     
  
Partnership Case Study 4: UQ Students as Partners Community of Practice 
 
Fadia Khouri, Malindri Lujanski, Shannon Dsouza, Yvonne Oberhollenzer 
 
Overview  
The UQ Students as Partners (SaP) Community of Practice (CoP) creates space to explore, share, and 
improve partnership practices together to positively transform teaching, learning, and the 
student/staff experience (Khouri, Oberhollenzer, & Matthews, 2017). The CoP is open to all UQ 
students (undergraduate or postgraduate) and staff (academic or professional) interested in 
enhancing their partnership practices. Face-to-face meetings are held every 1.5 months. During these 
meetings, CoP members participate in a variety of activities that foster exchange, engagement and 
reflection such as case studies, article analysis, and workshops with experts. The topics are related to 
the practice of partnerships and include, for instance, increasing involvement of students and staff in 
SaP and facilitating genuine dialogue between partners.  
 
Aims 
The aim of the project was to:  
• Implement the UQ Students as partners CoP. 
• Promote engagement among the CoP members, especially within students. 
• Enhance the current design of the CoP to make it more sustainable. 
• Inform the future implementation of the CoP.  
 
Methods 
Three meetings were organised during Semester 2, 2017 (August 23, October 5, November 21). Email 
invitations were sent to the UQ Students as partners CoP mailing list, which included about 140 
students and staff. A registration form was also included in the UQ Students as partners  webpage 
(ITaLI, n.d.) to allow new people that were not in the mailing list to join the CoP. Similarly, the CoP 
members were encouraged to spread the word of the CoP within their own networks. On average, 30 
members attended each meeting. 
 
A wide range of topics were discussed during the semester. Facilitators were asked to include small 
group discussions and/or interactive activities. Meeting notes were sent after each session. In the 
initial session, student attendance was low. In response, the project team sent reminder emails and 
explicitly outlined the benefits of the CoP and importance of their participation, which in turn boosted 
attendance rates.   
 
An evaluation of the first semester of implementation was conducted using a survey, which included 
opened-ended and closed-ended questions. This survey was answered by the members during the 
third meeting. The members who could not attend, were invited to answer the survey online. A 
literature review on CoP, with a special emphasis on sustainability, good practices and structure, was 
also conducted. Finally, the evaluation and the literature review informed the future 
design/implementation of the CoP. 
 
Learning 
Even though we had participated in partnerships before, working with new people, beyond our usual 
network, allowed us to learn and experience new partnership interactions. This, in turn, made us 
acknowledge the uniqueness of each partnership and the importance of being flexible and open to 
new dynamics.  
 
We also learnt the value that diversity can bring to partnerships. We thought that our different 
experiences, expertise, and roles gave us a broader perspective of the different issues we discussed. 
Indeed, it was great to see how the strengths, abilities, and knowledge of each partner 
complemented the ones from the other members. However, as can be anticipated, sometimes this 
also entailed more negotiation and longer conversations before finding a happy medium. Thus, we 
thought that it was important for the partnership to allocate extra time and express a genuine 
interest in listening to and valuing different ideas, regardless of our roles. Particularly, from a student-
partner viewpoint, this contributed to building more equal relationships.  
 
Along the same lines, to involve all the partners in the decision-making process (even with a simple 
question such as “What do you think?”) and keep each other informed helped us to feel that we were 
in an equal and collaborative relationship. Similarly, asking rather than assigning tasks was also an 
approach that helped to build a balanced partnership. For us, this was not only a sign of respect but 
also of mutual support. Once again, from a student perspective, this made us feel like we were 
authentic colleagues. 
 
Considering that sometimes the roles are blurred, we discovered that taking the initiative was tricky 
for some of us (e.g. responding a request). This taught us that in our future partnerships we may need 
to make explicit some assumed ideas and basic agreements. It also reminded us the importance of 
ongoing communication and reflection. In fact, we learnt that project outcomes and deliverables may 
take all the time of the team meetings, and as such it is important to include/schedule specific spaces 
to talk about the partnership itself.  
 
Outcomes 
We think that the outcomes can be divided in three categories: the project, the CoP, and the 
partnership. 
 
From the project perspective, the main achievement was the actual implementation of the CoP, 
which was positively received within the UQ community. Another important outcome was the 
involvement of students; in fact, during the second meeting, half of the participants were students. As 
identified during the design stage (Khouri et al., 2017), this is one of the major challenges that other 
Students as partners  CoP have faced, therefore this can be considered an important achievement. 
The design of the future CoP structure, with a special emphasis in its sustainability, and the clear and 
feasible ideas that were suggested for the future implementation of the CoP, in terms of incentives 
and evaluation, are also key outcomes of the project.  
 
In relation to the CoP, we are proud of the great atmosphere that was experienced in each meeting.  
and how the five CoP values were evident during them. Based on the proposed outcomes for the CoP, 
experiences, advice, and resources were shared, CoP members were supported to undertake or 
enhance their partnerships, and networking and collaboration were fostered between the members 
of the CoP.  
 
Finally, regarding the partnership, and based on the mentioned expectations, all the partners built 
new connections and enhanced their networks. Specifically, for the students, the improvement of 
their employability skills (such as public speaking, problem resolution, and communication with 
diverse stakeholders), a greater confidence in their abilities, and a better understanding of team-work 
dynamics were considered key outcomes of the partnership.  
 
From the staff perspective, the partnership provided an opportunity to gain valuable insights into the 
motivations and interests of current students, as we sought to enhance student engagement in the 
CoP meetings. It also reinforced the importance of developing shared expectations from the 
beginning of the project, and helped us to critically consider whether we were fostering an equal 
environment for all of us to discuss challenges and opportunities related to our project. 
 
Contact 
Fadia Khouri: f.khourisaavedra@uq.net.au  
Malindri Lujanski: m.lujanski@uq.edu.au   
Shannon Dsouza: shannon.dsouza@uq.net.au  
Yvonne Oberhollenzer: y.oberhollenzer@uq.edu.au   
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Partnership Case Study 5: Creating resources to support student participation on 
committees 
 
Colleen Gao – Bachelor of Communications – Digital Media  
Christel Gonzalez – Bachelor of Economics – Public Policy 
Brooke Szücs – Bachelor of Arts – Spanish and Japanese 
Carole Tate - Manager- Academic Program and Policy  
Kevan Walter Jones - Learning Advisor - Student Services 
Dino Willox - Director - UQ Employability 
Jenny Yum – Bachelor of Biomedical Science  
 
Overview  
The goal of the Pilot 5 project is to improve student and pedagogical experience at The University of 
Queensland, making use of the Students as Partners framework. The pilot seeks to create a strategy 
for supporting student participation on University committees that considers the needs of students 
and staff engaged on the committees, as well as the sustainability of providing support. 
 
The Pilot 5 team investigated, created, and made recommendations relating to the provision of 
training and resources to support student representatives on central or faculty committees, and to 
assist them in meeting their responsibilities as a member of the committee. Pilot 5 identified the 
importance of the sustainability of these resources and recommends clear processes relating to 
storage, distribution, maintenance and promotion of these resources. 
 
Pilot 5 builds on Pilot 2 (Audit of student engagement on UQ teaching and learning-related 
committees) and Pilot 1 (Incentivising and rewarding student-staff partnership at UQ). 
 
Aims  
Objectives of Pilot 5 project are to: 
• Confirm and clarify the role of student representatives on University committees 
• Create sustainable induction and training resources for student representatives  
• Propose and outline training for all committee Chairs and student representatives 
• Establish processes for students to communicate committee Chairs, Secretariat and other 
committee members 
 
Methods 
Pilot 5 adopted methods below to gather information to address the aims of the project. 
 
Student survey: a survey of students who are currently members of faculty teaching and learning 
committees. While the response rate to the survey was low, useful feedback and advice was 
provided. It is accepted that the information and advice generated by the student survey is 
representative of the views of current student committee members. 
 
Literature review: a comprehensive literature review of relevant journal articles; results will be 
incorporated into the findings and outcomes of Pilot 5.  
 
Feedback from Teaching and Learning Committee Chairs: analysis was undertaken on data gathered 
by Pilot 2 from interviews with the Chairs of faculty teaching and learning committees  
 
Feedback from Associate Deans (Academic): AD(A)s were invited to provide input to the project. 
Advice was sought on expectations of student representatives, the value of the input students 
provide, and views on providing support for student members.  
 
Collaboration with other Pilots: Pilot 2 and Pilot 5 leveraged ideas and information throughout their 
respective projects, to the benefit of both teams. The findings of Pilot 1 will be used to inform the 
outcomes of Pilot 5.   
 
Learnings  
Working in partnership to achieve a shared outcome generated a number of positive learnings and 
experiences for the Pilot 5 team. This section identifies the most relevant of these learnings. 
 
The Pilot 5 project team quickly identified the benefits of harnessing the varied experiences and 
knowledge of student and staff team members. Weekly meetings were organised in advance on 
Friday afternoons, and were timed to accommodate all members. Positive group dynamics and a 
willingness to share information, including from other Pilot teams, contributed to the development of 
useful outcomes from the project and a positive shared experience. 
 
The Pilot benefitted from each team member having a clear and shared understanding of the goal of 
Pilot 5 (to create resources to support student participation on committees) and a shared vision of 
the desired outcome at all stages of the project. The importance of team collaboration and 
communication was acknowledged. 
  
A relevant learning from the Pilot 5 journey was identification of the benefits to be gained from 
collaborating and building strong working relationships with students, academic staff, and 
professional staff. This learning contributed positively to the outcomes of the project and to the 
constructive dynamics that underpinned a successful outcome for Pilot 5. 
 
Learnings from the perspective of student team members also related to building experience in 
engaging with stakeholders, including academic and professional University staff. Useful experience 
was also gained from participating in a research focussed project and the consequential development 
of related transferable skills. Other positive learnings included the benefits to be gained by taking the 
initiative and by being assertive when necessary. In addition, staff members enjoyed working closely 
with their student colleagues and appreciated the opportunity provided by the project to hear and 
respond to the views of students and to understand the student perspective.   
 
Pilot 5 team members appreciated the opportunity to work together collaboratively, and gained 
satisfaction from working on a project that will inform the design, implementation and ongoing 
evaluation of the Students as Partners initiative for UQ.  
 
Outcomes  
Literature review: the literature review will provide an overview of best practice around the world for 
supporting student participation on higher education committees. 
 
Survey analysis: summary of analysis of data generated by surveys of current student representatives, 
academic and professional staff. 
 
Strategy document: a strategy for supporting student participation on University committees, 
including analysis of student and committee member needs, and consideration of sustainability. The 
project aims to create a system that unifies all students and committee Chairs and members 
regarding the roles and responsibilities of serving on a committee. 
 
Recommendations for the future: after discovering what is needed in supporting student participation 
on committees from literature and data compiled from Pilot 2, the Pilot 5 team created 
recommendations that consider the support needs of UQ students and staff. 
 
Sustainable resources: sustainability was an important consideration and, accordingly, processes have 
been developed to maintain the longevity of this project, including recommendations for a related UQ 
policy. 
 
Resources for student committee representatives: resources and a training package have been 
developed to support UQ students and staff, including recommendations for future resources 
needed, or improved methods of delivering the resources. 
 
Website for student representatives: a dedicated website for student representatives that identifies 
their roles on their committees. The website will feature student representatives and will facilitate 
the visibility and promotion of student representatives to University staff. 
 
Centrally administered email system: supplying a standard email address to student representatives 
to facilitate student contact with other committee members and to allow students easily 
communicate with their respective committee representative.  
 
Creating a unified application process: a clear and concise application process that is suitable for 
students across all schools and faculties; this will be designed to ensure consistency and equity in the 
selection of student representatives. 
 
Induction and orientation: a meet and greet with the student representatives and staff from the 
relevant school and faculty at the beginning of the year. 
 
Student Appreciation Night: respect, responsibility and reflection are important values to uphold 
within a student: staff partnership. It is acknowledged that students must feel respected and 
responsible for their involvement on University committees, and that sharing and celebrating success 
creates productive relationships.  
 
Contact 
Student : Jenny Yum wai.yum1@uq.edu.au 
 
Staff : Dr Kevan Walter Jones  Kevan.jones@uq.edu.au 
 
  
Partnership Case Study 6:  Developing a communication strategy for UQ Student 
Partners 
 
India Anderson, Aimee Clarke, Jodi Curnow-Baker, Matt Rostas, Grace Tudehope, Deanna Varley  
 
Overview 
The purpose of this project was to develop a communications strategy for UQ Student Partners to 
ensure that the UQ community is aware of the program and how they can become involved. We did 
this by conducting a review of communication strategies implemented by other universities to 
advertise similar programs, and gathering information from current students. This information was 
used to develop a UQ-specific communications strategy including a number of recommendations for 
specific tactics to be implemented and a set of example collateral. 
 
Aims 
This project aimed to: 
● Use information gathered from a review of similar Students as Partners programs at other 
universities to inform UQ’s communications strategy for this program. 
● Gather and synthesise information from current UQ students via student surveys and focus 
groups to tailor the communications strategy to the UQ community. 
● Develop specific tactics for promoting the Students as Partners program to students, staff, 
and the broader UQ community. 
● Produce sample collateral to support promotion of UQ Students as Partners. 
 
Methods 
To create the UQ Students as Partners Communications Strategy 2017-2019 we reviewed Students as 
Partners programs at approximately 20 universities worldwide to understand how these program are 
promoted to students and staff. Team members reviewed this content and identified potentially 
effective or ineffective promotion strategies.  
 
Based on consideration of UQ’s student strategy and the UQ community we developed key messages 
and example collateral to pilot test with UQ students. 32 students were approached for interviews 
around the UQ St Lucia Campus. These interviews confirmed our assumptions about effective and 
ineffective communication concepts. 
 
From information gathered in these interviews and our review of communications strategies 
implemented by other universities, we developed a set of promotional tactics intended to be specific 
to students, staff, and the broader UQ community.  
 
To assist in promoting this program, we created example collateral including social media posts, 
digital screens for display around campus, and a video suite of short film clips featuring participants 
from the 2017 pilot program. 
 
Learning 
The Student Partners chose to participate in this program to develop their employability, contribute 
to the UQ community, and develop confidence working in professional settings. The Student Partners 
feel that this program has allowed them to have a unique opportunity to work in partnership with 
staff at the university whilst simultaneously gaining practical experience in a project that allowed 
them to utilise the theoretical skills they had learnt throughout the course of their studies.  
  
The Staff Partners chose to participate in this program for the opportunity to work with students as 
equals. They felt that working with students on projects that affect students is important, and that 
students can contribute valuable insights and skills. Staff also felt that being part of the pilot enabled 
them to better connect with and understand the student experience, something that they feel 
reinforces the purpose of working at a university.  
 
Overall, both the Student and Staff Partners feel that this project has allowed them to recognise the 
value of diversity within the skillsets and experience of other team members. 
 
We enjoyed working together in a collaborative format that differed from more formal group-
assessments delivered in coursework as all participants were interested and willing to contribute to 
the project development and outcome. The intrinsic motivation associated with working on a project 
that offers value to the UQ community meant that all team members felt enthusiastic and positive 
about their involvement and contribution to the project.  
 
One of our student partners was offered a field-relevant job toward the conclusion of this project, 
partially because of the skills she developed through Students as Partners. Being involved in this 
project gave her the confidence to apply. 
 
Outcomes 
We successfully achieved the aims stated above and produced a communications strategy for UQ 
Students as Partners. The strategy was informed by researching similar Students as Partners 
programs, developed through weekly discussions within our pilot group, and refined with student 
interviews and feedback. We endeavoured to understand the motivation and inhibitions of potential 
student and staff partners, and created key messages to encourage participation. Tactics were 
developed to reach both staff and students. We went beyond recommending a strategy and created a 
draft media release, visual collateral mockups and videos. We tested visual collateral for engagement 
in the student interviews and believe the findings will inform future design decisions. Furthermore, 
the videos will be extremely useful in serving as a testimony to the value students and staff can 
receive from Students as Partners — an important piece of collateral that could be circulated on 
multiple platforms.  
 
Contacts 
Grace Tudehope 
Email: grace.tudehope@gmail.com 
Phone: 0422 010 406 
 
Jodi Curnow-Baker 
Email: jodicurnowbaker@gmail.com   
Phone: 0434 880 668 
 
Matt Rostas 
Email: m.rostas@uq.net.au 
Phone: 0450 069 003 
  
India Anderson 
Email: i.anderson@uq.edu.au   
  
  
  
  
Partnership Case Study 7:  Communicating the UQ Student Strategy 
 
Sophie Blatcher, Undergraduate student Humanities and Social Sciences, Student Partner  
Zarese Kisielewski, Communications and Events Officer, Institute for Teaching and Learning Innovation 
(ITaLI) Staff partner  
 
Overview 
Pilot 7 was formed to:  
1) Demonstrate and advocate for Students as Partners at UQ, providing an exemplar for the integration 
of student partnership as per the Student Strategy; 
2) Ensure the student voice was involved in the communication of the aims, progress and achievements 
of the UQ Student Strategy to the UQ community, in partnership with the UQ Student Strategy Program 
Office. Specifically, the focus for this project was on UQ Student Strategy Goal 3 -Dynamic people and 
partnerships, Initiative 1 - Students as partners and Initiative 2 - Multi-point mentor program. 
 
In early 2017, Communications and Events Officer Zarese Kisielewski began developing ‘Spotlight 
Stories.’ These stories showcase projects and programs from across UQ that are already contributing 
to the vision of the UQ Student Strategy. A student partner was invited to be involved to create and 
share these stories from the student perspective, and share their opinions for the UQ Student Strategy 
communications plan. 
 
Aims 
This project aimed to deliver at least one new ‘Spotlight Story’ on the topic of ‘Student life’ at UQ. 
 
Sophie worked alongside Zarese to:  
• Curate a story from start to end to place on the UQ Student Strategy implementation webpage 
• Contact faculty staff directly to set up meetings  
• Record and/or film interviews (and edit into appropriate formats)  
• Write story content and key messages for distribution 
• Provide reflective input into the communication strategy 
 
Methods 
Initial meeting 
An initial meeting was held prior to commencement of the project to determine the most suitable 
working arrangements, a timeline for project deliverables and expectations for communication and 
collaboration. In order to achieve the outlined aims, the team negotiated a consistent weekly working 
schedule (6.5 hours total). This initial meeting established Sophie would work at the UQ Institute for 
Teaching and Learning Innovation (ITaLI) office twice a week for two hours each session, and complete 
an additional two and a half hours at home over the weekend. The team also determined Sophie would 
largely complete her project work independently, with ongoing guidance and support from Zarese. The 
initial meeting also provided time to brainstorm story ideas, and create a first week ‘to-do’ list.    
 
Check-ins 
Communication was imperative to achieve the partnership project aims. During the project, Sophie 
frequently communicated with and sought advice from Zarese, or with appropriate ITaLI staff as 
required. Sophie provided regular updates on her progress in contacting various UQ staff and students 
to form relationships and schedule interviews, as well as updates on scheduling of her time and work 
plan.  
Zarese provided updates in terms of progress of the UQ Student Strategy, and her own work schedule. 
She also provided Sophie feedback on written content and planned media outputs.  
 
Research and implementation 
A template for the UQ Student Strategy spotlight stories and other ‘starting points’ such as examples 
from the UQ Student Strategy website, and past emails to UQ staff inviting them to share their project, 
were provided to Sophie for background knowledge. Zarese also facilitated introductions to ITaLI staff 
and other UQ contacts to orientate Sophie and provide context for her role. They then worked together 
to decide on the best creative approach for an engaging story.   
 
As the roles were relatively independent, it was challenging at times for Sophie, especially when using 
Adobe editing software. To overcome this she consulted Zarese as well as online resources. Sophie 
actively researched ways to complete set design tasks to achieve the partnership aims.  
 
Key tasks for implementation included: 
- Contacting and scheduling meetings with students and staff 
-  Undertaking a short media/interview training session, provided by UQx staff 
-  Interviewing students and staff to obtain story material 
- Emailing other pilot programs to request information 
- Researching Adobe design programs 
- Editing video and podcast material on Adobe design programs 
-  Writing content for the story webpage on the UQ Student Strategy website  
 
Learning 
Although Zarese and Sophie’s partnership was more independent compared to other Students as 
Partners (SAP) teams, valuable lessons were learned about working in partnership. 
 
From Sophie: 
Working in partnership with Zarese was an invaluable experience, and one I can take many lessons 
away from: 
- It is important to have a good relationship with your partner. 
- It’s imperative to communicate and let your partner/team know about changes that might 
affect the project or other team member(s). 
- Integrity, dedication, and creativity are absolutely vital elements in a partnership project, 
especially when aiming to communicate the UQ Student Strategy to a wide audience (students 
and staff). 
- SAP is a great project to be a part of – it was flexible, manageable, and enjoyable. 
- This role challenged my video editing skills, and improved my sense of creativity.  
- I learned how to conduct interviews (with interviewees ranging from confident to extremely 
nervous) to create an interesting and informative story.  
- I learned how to moderate, record, and create a podcast. 
 
From Zarese: 
I have to agree with Sophie’s comments about having a good relationship and communicating (which 
we did really well!). To work in partnership means being open, honest and constructive with your 
communication. Working with Sophie validated my existing thoughts that everyone has a different 
perspective that adds value to a project. I learnt that I should ask more questions of those around me 
to ensure that I have these perspectives, and so I am not operating on assumed knowledge. Clarifying 
questions such as “Do you mean…?” or “Tell me what you think?” are important questions to ask when 
working in partnership. This partnership also validated for me that students are more than capable of 
undertaking new and foreign tasks with the appropriate guidance and support, as demonstrated by 
Sophie.  
 
In reflection of our time together, I acknowledge I need to think and plan with more anticipation of 
what my partner might need from me and what additional information I can provide to support them. 
I also note that although flexibility is critical to SAP we could have planned our work and deadlines 
better to ensure more consistency within the partnership.  
 
Outcomes 
This SAP project was successful in many aspects, largely evident by what was achieved tangibly. Sophie 
created two videos to advocate for and bring awareness to less recognized Peer Mentoring programs 
offered at UQ. These Peer Mentoring Programs included PASS (Peer Assisted Study Sessions) for 
chemistry courses, and ZOOM Peer Mentoring (pairing students with a lived experience of disability or 
mental illness). A podcast featuring a staff member and student mentor was also created to promote 
O’ to 4 Peer Mentoring (new students are guided through O-Week to Week 4).  
 
In addition to the videos, Sophie was able to document her own experience of the partnership, and 
reflections from the other pilot teams in a short blog. She was also able to capture footage from Mental 
Health Week at UQ, which will be used for a later story. 
 
Intangibly, the outcomes were a successful partnership between an undergraduate student and 
professional staff member. We believe we fostered a fantastic working relationship that was 
challenging, yet fun and effective. 
 
Contact 
Zarese Kisielewski z.kisielewski@uq.edu.au 3365 6211 
Sophie Blatcher sophiessb@live.com.au 0432 381 474 
  
Partnership Case Study 8:  Co-creation digital materials in a communication course 
 
Dr Nicholas Carah, Dr Natalie Collie, Nicola Cook, Bingxi Huang, Heather Martin, Shi Ng, Kirsten 
Slemint, Rachel Western 
 
Overview 
COMU1120 (Media and Society) is a new, large first-year course at UQ and a core component of the 
Bachelor of Journalism, Bachelor of Communication, and two Bachelor of Arts majors. It is run in both 
semesters with a total of over 900 students across the year. This pilot paired the COMU1120 teaching 
team with six students from the previous semester in order to develop up-to-date online course 
materials and enhance student engagement in the course.  
 
Aims 
This project aimed to: 
• better engage students with more relevant, up-to-date online content about contemporary 
media platforms 
• more effectively incorporate the final assessment tasks into the narrative and content of this 
part of the course 
• evaluate the pilot of a new online teaching platform 
 
Methods 
In order to achieve the aims of the pilot, we co-developed and produced audio-visual content. Some 
of this was based on student partners’ assessment from the previous semester. This had the dual 
benefit of 1) producing case-studies more relevant to the experience of students with contemporary 
media platforms and 2) exemplifying the kinds of case-study analysis expected from current students 
in their final piece of assessment.  
 
Student partners also took on the role of online ‘course mentors’ for the final 4 weeks of the course 
and engaged current students in online discussion. 
 
Finally, student partners also evaluated the new online component of the course, providing detailed 
feedback on each step, based on their experience of that module of the course from last semester. 
They also undertook in-class focus groups/interviews with current students during the final seminar of 
the course. This aspect of the evaluation was particularly productive, because student partners had a 
good rapport with other students. They used Google forms to document their findings.  
 
Learning 
This project helped both staff and students better understand course and assessment development 
from each other’s perspective. The partnership and its outcomes demonstrate the value in working 
with both perspectives. In particular, it demonstrates the crucial role that students themselves can 
play in the development of engaging and relevant course materials, activities, and assessment. 
 
A partnership approach also helped make better use of the variety of skills and insights people of 
different ages, experiences, and backgrounds can bring to a project. The course materials are richer 
and more relevant as a result.  
 
Outcomes 
Our project involved a range of positive outcomes, including the following: 
- Portfolio pieces and work experience for students 
- Relevant, well-produced audio and audio-visual case-studies for the course 
- Clearer and better-modelled assessment guidelines, that were more effectively incorporated 
into the course materials for this final Module of the course 
- Greater student engagement through discussion with former students and use of up-to-date 
case-studies drawn from students’ everyday use of media devices and platforms 
- Detailed evaluation of the online module of the course – including both teaching materials 
and assessment - from a variety of student perspectives, including former and current 
students 
- Social connections between students partners, and between student partners and staff 
 
Contact 
Dr Nicholas Carah n.carah@uq.edu.au 
 
  
Partnership Case Study 9:  Evaluation of 2017 students as partners pilots 
 
Dr Leanne Coombe 
Academic Lead, Curriculum Support & Innovation 
Faculty of Medicine 
University of Queensland 
Mr Stuart Russell 
Student Fellow 
Institute for Teaching and Learning Innovation 
University of Queensland 
Ms Jasmine Huang 
Student Fellow 
Institute for Teaching and Learning Innovation 
University of Queensland 
Dr Hassan Khosravi 
Snr Lecturer, Learning Analytics 
Institute for Teaching and Learning Innovation 
The University of Queensland 
Ms Karen Sheppard 
Learning Designer 
Institute for Teaching and Learning Innovation 
University of Queensland 
 
Overview 
This project seeks to explore and understand the phenomena of partnerships and how students and 
staff perceive the experience of working in partnership. It also seeks to explore the extent of benefits 
and challenges experienced by staff and students throughout the process. 
 
Aims 
The project aims to inform the future directions of the UQ SaP program in 2018 and beyond. This will 
be achieved by meeting the following objectives: 
• Reviewing international best practice on partnership evaluation 
• Designing an evaluation for the process of partnership in the SaP pilots, utilising 
o Two rounds of evaluation 
o Qualitative and quantitative data 
• Implementing the evaluation and analysing results 
• Producing an evaluation report to inform the UQ SaP program design 
• Providing recommendations for ongoing evaluation of the SaP program 
  
Methods 
Data was collected through two rounds of surveys, the first at the midpoint of the projects in 
September and the second on completion of the pilots in November. Participants were sent an email 
inviting them to participate providing them with a link to the online survey instrument. The first 
survey collected baseline data about perception of the partnership process. The second was based on 
and similar to the first, with some minor changes in wording of the questions, to ascertain any shifts 
in perception and clarify any information collected from the first survey. As this was an iterative 
process, the second instrument was developed following the first round of data collection. All 
questions in the survey were optional for participants to ensure contributions were voluntary in line 
with the ethics application approving this study. 
 
Learning 
As the evaluation arm of the SaP program, the Pilot 9 project team came together with specific goals 
and outcomes to manage and deliver. This was an advantage.  
An early negotiation between team members also, highlighted the necessity for the pilot team to 
maintain independence from the main organisational aspects of the umbrella project. With limited 
time available, team dynamics developed quickly to ensure that tasks were completed within the 
project timeline. Key to these team dynamics were: clear communication, the willingness to negotiate 
tasks between team members, the recognition that some team members could do more or less at 
different times within the project life, and a sense of humour assisted as well. 
 
Negotiating the complexities of the Students as Partners “project” is one that takes time and 
commitment. The Pilot 9 team with its emphasis on deliverables had to, and more importantly was 
able to take that time to meet regularly. This face to face interaction was key to developing good 
work relationships across the life of the project. 
 
Outcomes 
The following outcomes and outputs have been produced: 
• Review of the literature outlining best practice for evaluating SaP programs. 
• Summary report of the findings of the surveys including recommendations for the 
implementation of SaP at UQ. 
 
Contact 
Dr Leanne Coombe 
l.coombe@uq.edu.au 
+61 7 336 55011 
 
 
  
Partnership Case Study 10: Embedding explicit communication skills in the teaching, 
learning and marking material of SCIE1000 
 
Bindi Nguyen, Undergraduate Student, Faculty of Science; 
Louise Kuchel, Lecturer, Faculty of Science; 
Peter Adams, Course Coordinator for SCIE1000, Faculty of Science. 
 
Overview 
 
In response to recommendations from the 2015 UQ Bachelor of Science review, our project aims to 
explicitly embed core communication skills into SCIE1000 — a first-year course that is, starting from 
2018, compulsory for all UQ science undergraduates. The project has three stages: 
Discussion to understand the multifaceted nature of SCIE1000 and identify how communication 
content can be integrated into the course to enhance existing course material and learning. 
Discussion and research to identify the specific communication skills and concepts to focus on in 
SCIE1000, and the best practice pedagogies for teaching transferable skills. 
Design prototype learning activities and reference material to implement into SCIE1000. 
 
Aims 
 
This project aimed to: 
• Identify opportunities within SCIE1000 to develop communication skills so as to complement 
existing learning. 
• Identify a specific subset of communication skills and concepts to teach into SCIE1000, and a 
pedagogical approach to facilitate students transferring this knowledge to a variety of 
contexts. 
• Design prototype learning activities and reference material. 
 
Methods 
 
Our project featured weekly meetings between Bindi and Louise (and additional people when 
appropriate) and research tasks in between. To document the project direction and efficiently 
communicate and archive ideas, we used Google Drive to share and co-create files. 
 
To achieve our aims we have: 
• Collectively brainstormed and filtered curriculum-design ideas. This was achieved through 
several round-table discussions with all three team members and by consulting SCIE1000’s 
electronic course profile and its existing learning materials (e.g., tutorial sheets, lecture notes, 
etc). From these discussions, we identified that weekly tutorial sheets were the best place to 
begin integrating explicit learning of communication skills. We were careful to design 
communications content that complemented and enhanced the other learning aims of 
SCIE1000.  
• We consulted literature and existing UQ resources to help us generate, and later filter down, 
a list of core communication skills appropriate for first-year science undergraduates. We also 
referenced pedagogical literature on how people learn to transfer information and skills.  
• We compiled several documents summarising our research and ideas to use for discussion 
among the project team members. From these conversations, we identified the final set of 
communication skills to implement into SCIE1000, and a pedagogical approach to do so that 
is most appropriate for the course. 
• Bindi and Louise worked on initial prototypes for learning activities and reference material. 
These were then presented to the course coordinator (Peter Adams) for discussion and 
refinement before they were incorporating into the student-ready course handbook. 
 
Learning 
 
Each member of the team has added their personal reflections below. 
 
Louise: We were fortunate in that all members of our team had some experience of working in 
partnerships. It helped that Bindi, our student team member, was confident about voicing her ideas 
and opinions in a systematic and constructive manner. All of this allowed us to transition into, and 
operate, our partnership smoothly. I also learned that it is very rewarding working in a partnership 
with a motivated undergraduate student, especially in helping make decisions about which aspects of 
learning design students find appealing and productive.  Through other projects in which Bindi is 
involved, she was able to bring in the voice and opinions of other students, as well as indicate other 
courses which she has studied where we might find useful resources to connect with in our project. 
 
Bindi: The logistics and best-practices behind an efficient and effective partnership — these are the 
learnings I value most from working as a Students as partners  Project Fellow. For example, I 
discovered that productive and actionable meetings often start by outlining a collective meeting 
agenda, and end by recapping the meetings key outcomes and delegating time-sensitive ‘homework’. 
I also noticed that starting each project document with a short summary of its content helps people 
efficiently navigate shared files — particularly because everyone synthesises, and therefore 
structures, information differently.  
Beyond how to work in a partnership, I have also learnt why students and staff should do so: because 
working as equals with people of different expertise and experiences fosters a creative, respectful and 
supportive community. 
 
Outcomes 
 
We decided to begin integrating explicit teaching of communication skills in the weekly tutorial sheet 
learning activities for SCIE1000, with a view for possible extension to other parts of the course next 
year once new staff take on the course. 
We identified four core communication skills to focus on in the course. Our pedagogical design 
involves explicit instruction on each of these skills three times during the course of the semester, with 
increasing student independence each time, and where students obtain personalised feedback on 
their learning at least twice. Our reference material and some of the learning activities use ‘compare 
and contrast’ approaches to demonstrate good and poor examples of each communication skill. The 
learning activities refer students to purpose-designed reference material located in the front of the 
tutorial workbook, which explains the principles and concepts behind each skill. The intent is that 
students can engage with the reference material as little or as much as they wish/need and in their 
own space and time.  
Prototypes for tutorial sheet activities and reference material have been developed and are being 
discussed and vetted with the course coordinator to ensure they enhance the other learning 
occurring in SCIE1000 and preserve the spirit of the course. 
 
Contact 
 
Bindi Nguyen bindi.nguyen@uq.net.au  
Louise Kuchel l.kuchel@uq.edu.au  
  
Partnership Case Study 11:  Design process for UQ Student Partners and designing 
student fellows 
 
Aimee Clarke, Project Co-Lead UQ Student Partners Design Project (UQ Student Employability Centre); 
Lucy Mercer-Mapstone, Project Co-Lead UQ Student Partners Design Project (Institute for Teaching 
and Learning Innovation), PhD Student (Sustainable Minerals Institute); 
Patrick Walsh, Student Fellow; Honours Student (HAPI). 
 
Overview 
Pilot 11 designed, supported and oversaw the implementation of all 11 pilot projects that formed 
the backbone of UQ Student Partners (UQ STUDENT PARTNERS) Design Project. Lucy and Aimee (as 
co-leads of the design project), offered support to all partners and held induction and connectivity 
workshops for pilot participants. They also ensured that all pilot programs were aligned with the UQ 
Student Strategy 2016-2020, and that all pilot programs were engaging in effective partnership. A 
key priority of Pilot 11 was to develop the Student Fellows stream of the program. Patrick joined 
Pilot 11 in the final wrap-up and evaluation stages. He contributed to the design of the UQ Student 
Partners website and summary documents to describe the 2017 design phase of the program and 
the 2018 implementation phase. 
 
Aims 
This project aimed to: 
• Design, support and oversee the implementation of 11 SaP pilot projects 
• Design the Student Fellows stream of UQ Student Partners  
• Ensure alignment between design of UQ Student Partners and the Student Strategy 2016-
2020 
• Design and run induction and connectivity workshops for pilot participants 
• Plan the 2018 implementation of UQ Student Partners  
• Produce summary documents to describe the 2017 design phase of the program and the 
2018 implementation phase 
• Plan the UQ Student Partners website 
 
Methods 
The design project was co-led by Lucy and Aimee. The project was designed to take a partnership 
approach to designing a university-wide SaP program. The initial stages focussed on planning what 
the project would entail, what the outcomes would be, and how those outcomes would be achieved. 
Once it was decided that the project would include students and staff working in partnership across 
11 pilot projects, descriptions of the projects were drafted and recruitment for partners began. 
Approximately 800 students who had shown interest in working with UQ staff were invited to apply. 
The response showed strong enthusiasm with approximately 10 applicants per student role. Student 
partners were selected based on their enthusiasm for working in partnership and the skills they 
would bring to their project. Staff partners were selected through expressions of interest and 
invitations to participate in specific projects. Across these projects, 29 students and 22 staff partners 
collaborated to design and inform various aspects of the SaP program.  
Lucy and Aimee designed and ran two workshops to scaffold the pilot projects: at the beginning of 
the project to introduce what it means to work in partnership and to outline the project; and a 
connectivity workshop in the middle of the project to give partners a chance to connect with other 
pilot teams, to reflect, and to situate their work within the broader context of the project. 
Throughout the project, partners were encouraged to seek support from the co-leads, which both 
students and staff did informally at various points throughout the semester.  
Lucy and Aimee also designed the Student Fellows stream of UQ Student Partners through a process 
of literature review and research on best practice; drafting structural outlines and descriptions; 
seeking input from other university stakeholders; and writing resources to support the stream such 
as application procedures.  
In the final month of the project, a student fellow, Patrick Walsh, joined the team. Patrick acted in a 
supportive capacity for Lucy and Aimee, which involved co-creating summary documents of the 
design process, and providing recommendations for the 2018 implementation phase. He also 
contributed to the design of the UQ Student Partners website and a review of the 11 pilot programs. 
 
Learning 
Aimee 
• I initially found it challenging to establish my role in relation to my co-lead. As we got to 
know each other and understand the distinct and complementary expertise we brought to 
the project, we started to work as colleagues and true partners. I think it’s important to 
spend time getting to know your partner/s, and to understand how they like to work, what 
they hope to achieve, and what motivates them.  
• I learnt that partnership projects take time, that it’s an unfamiliar way of working for many 
people, that the process can be messy and less direct, and that you’re not entirely sure what 
will come out of it at the end. However, I think that the process is useful and that students 
and staff both gain a lot from working together in partnership and understanding the 
experience of the ‘other’. I also think that outcomes co-created by students and staff will 
better fit the needs of both groups.  
Lucy 
• I learned a huge amount working in this project specifically because it was in a professional 
space within the university rather than an academic one. New skills were required of me in 
this role which I had to learn quickly, including project design, project management, 
professional leadership, and communicating with professional staff and senior 
administrators. These skills will be hugely useful to me in my future career. I feel like 
working with my co-lead – with a wealth of experience in those areas – meant I had a great 
model from which to develop my own approach to those skills.  
• One of the challenges I faced was acknowledging that partnership is a very different way of 
doing things and that approach is sometimes hard to ‘fit’ within the professional and 
administrative space. For example, partnership outcomes are often uncertain at the outset 
and require co-creation in a process over time. Communicating that uncertainty to other 
project managers can be difficult when they need certainty that project outputs will meet 
the demands of project and university goals. I have learned that clear and open 
communication is the best way to manage this tension.  
• Finally, working with a diversity of other students and staff has taught me to better make my 
tacit and implicit knowledge explicit and to break it down for different audiences in ways 
that are meaningful for them. I have learned to slow down, meet people where they’re at, 
and this has ultimately helped me gain a better understanding of the work that we are doing 
as well.  
Patrick 
• This was my first experience of genuine partnership experience at UQ. I am accustomed to 
the traditional staff-student relationship, and so I found it liberating to step into a working 
space that was radically different. While I was initially confused about how such a 
collaboration could work (who leads? what are the boundaries?), I quickly discovered that 
partnership is a dynamic relationship that is brokered through mutual respect and emotional 
intelligence. This is a relationship which does away with the conventional roles of student 
and staff, and asks for something more meaningful from its participants. I learned that this 
‘meaningfulness’ actually made for a more productive and enjoyable project. 
• At times I found this new space to be frustrating (I sometimes felt lazy, and wanted to revert 
to conventional staff-student roles), but I acknowledged that this was just the growing pains 
as I became used to my new role as an equal partner. I now had to act within different 
forums and have well-considered and well-formed opinions. It wasn’t enough for me to just 
defer to my (staff) superiors and sit quietly in the background. This reconceptualisation of 
my own role was confronting, but it ultimately became a path toward personal and 
professional development.  
• Lastly, I learned that students are essential partners in the university space. Now that I have 
seen the contributions students can make to (formerly) staff-only conversations, I am 
convinced that students must be engaged in partnership for the higher functioning of the 
university (in all spaces).  
 
Outcomes 
One of the major outcomes of this project was the successful implementation and conclusion of 11 
pilot partnership projects. The engagement from partners was enthusiastic and genuine, with only 
one student withdrawing from the program (due to external reasons). Another major outcome was 
the design of the student fellows stream, which resulted in documents that outline the structure, 
vision, logistics, and recommendations for the stream as well as all supporting documents required 
for implementation.  
 
A report of the 2017 design phase was created, which outlines the methods taken to launch UQ 
Student Partners Design Project, includes details of the 11 pilots as well as case study reports from 
these pilots. Also produced was another significant report that provides recommendations for the 
2018 implementation phase of UQ Student Partners. This document outlines several streams of 
partnership—Student Fellows, Student Learning Experts, Student Representatives, Community of 
Practice, Partnership Allies—and the resources that have been created for their implementation.   
Contact 
Lucy Mercer-Mapstone: l.mercermapstone@uq.edua.u 
Aimee Clarke: aimee.clarke@uq.edu.au  
Patrick Walsh: patrick.walsh1@uqconnect.edu.au 
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